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ABSTRACT 
Dewi Nur Halimah. 2016. Improving The Students’ Vocabulary Mastery By Using 
Story Telling ( A Classroom Action Research at the Seventh Grade of SMP 
Ta’mirul Islam Surakarta in the Academic Year 2016/2017). Thesis. English 
Letters Studey Program, Islamic Education and Teacher Training Faculty. 
Advisor : Budiasih, S. Pd., M. Pd. 
Keyword : Improving Vocabulary Mastery, Story Telling 
 This research is a classroom action research. The aim of this research is to 
know the process of improving students‟ vocabulary mastery by using story 
telling for seventh grade students of SMP Ta‟mirul Islam Surakarta in the 
academic year 2016/2017. 
 The method used in this research was classroom action research. The 
researcher conducted this research from August until September 2016 in SMP 
Ta‟mirul Islam Surakarta. The subject was the students of VII B in 2016/2017 
academic year. This class consists of 25 students, 13 boys and 12 girls. In 
collecting the data, the researcher use observation, test, and document. The test 
were given in pre-test, test 1 and test 2. The researcher analyzed the mean score of 
each test to find out the improvement of students‟ vocabulary mastery after the 
action was conducted. 
The researcher conducted the action the students‟ vocabulary mastery 
increased optimally. It could be seen from the score that pre-test is 5,4, post-test 1 
is 6,9, and post-test 2 is 7,2. After applying the action the researcher was able to 
solve the problem in improving vocabulary mastery. The students were able to 
take the word meaning based on the context. By using story telling in teaching 
vocabulary, students could easly understand and memorize new vocabulary. In the 
teaching process, when the teacher uses story, the students are enthusiastic and 
enjoy during teaching learning process. 
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CHAPTER 1  
INTRODUCTION 
 
A. Background of the Study 
Language is the most important thing for everyone to communicate 
with the others. It means that without comprehending the language, someone 
will get many difficulties in her/his life. For instance, one cannot understand 
what he hears or reads if he does nothave any idea about the language which 
he hears or reads. Than, he cannot express what he wants to say or write as 
well he has no idea about what correct or proper words to express. Whereas, 
BSNP ( Badan Standar Nasional Pendidikan, 2006: 123) explain,that English 
is a tool to communicate oral and writing. Communicating is understanding 
and expressing information, thinking, feeling and growing knowledge, 
technology, and culture. 
English is the language that must be mastered by everyone because 
English is an international language. In Indonesia, learning English means 
learning foreign language. Teaching English to young learners is very 
important because it will serve as the main foundation for students to learn 
English at the higher level. Teaching a language means teaching how to use 
that language in communication. 
The language has some elements, such as; grammar and vocabulary. 
One of the most important language items that should be taught to children is 
vocabulary. Recognizing enough vocabulary will make the students able to 
 
 
communicate and know english at least in a simple way because vocabulary is 
the core of English. Learning a language deals with learning the vocabulary. It 
is a basic to communicate and also important for the acquisition process 
(Krashen, 1981: 12). It means that learning a langauge can not be sparated 
from learning its vocabulary. It is important to introduce it as a basic step to 
children in order to help them tounderstand utterances and to prepare them to 
learn English in the next level. Vocabulary mastery has significant role in 
achieving four language skills. Before acquiring four language skil, it is 
important to understand vocabulary first. Cameron (2001:72) statesthat 
building up a usefulvocabulary is central to the learning a foreign language at 
primary level. 
From thisview, it is clear that vocabulary mastery is vital in language 
acquition. Vocabulary as the basic aspect of english supports listening, 
speaking, reading, and writing. It should be paid an attention in teaching 
learning process. Vocabulary is important to be master since someone can‟t 
talk without knowing vocabulary. At some junior schools the students have a 
low mastery of vocabulary. It is shown that the students‟ need long time to 
mention a name of a thing, students get a problem in pronouncing the word, 
and they oftenmention wrong words in ponting a thing. Teaching vocabulary 
particularly in junior high school becomes essential to improving vocabulary. 
Vocabulary cannot be separated from other elements in english teaching-
learning process in junior high school because vocabulary influences the 
ability of students in studying english language. 
 
 
The children has some characteristics. Basically, children like playing 
and doing somethingwhile learning. Children take great pleasure in finding 
and creating fun in what they do. They have big curiocity in something they 
find in the environment. 
The researcher made an observation in SMP Ta‟mirul Islam Surakarta 
and found fact that the first year Junior High School students faced difficulties 
in English vocabulary. The researcher decided to choose students of VII B. 
Why the researcher choose in this class? After doing prereview in SMP 
Ta‟mirul Islam Surakarta, researcher found some problems are coused by 
several factors. They are: based on score of daily test in English, found that 
many student low in mastery ofvocabulary, based on the result of interview, 
the researcher found some reason from: (1) students; most of the students feel 
that English is the most difficult lesson to be learned, the students are not 
brave to express their idea. They afraid if they make mistake, their friends will 
laugh to them, (2) teacher; the teacher conducts less communicative class, the 
teacher is not able to optimize media and never uses anything media. 
Like other students, students of SMP Ta‟mirul Islam Surakarta have 
difficulties in mastering vocabulary. Remembering vocabulary needs a 
hardwork because the pronounciation and the spelling are different. In order to 
follow the demand of English skill, teacher tries to find a good technique in 
teaching vocabulary. 
Vocabulary hold a crucial position in English learrning. Without 
grammar very little can be conveyed, without vocabulary nothing can be 
 
 
conveyed (Wilkins in Thornbury, 2005:13) it is really impossible for us to 
save our feelings and without enough vocabulary in our mind, means useless 
in making sentence. 
Vocabulary is form of word that has its own meaning, it can be more 
than one. Hatch and Brown (1995:131) state that vocabulary refers to a list or 
set of words that individual speakers of language might use. From that 
statement we know that it refers to word in a language that is used by the 
speaker. Vocabulary is a part of language, in the small and simlple form. 
English learning can be done by using short story, especially in 
improving vocabulary mastery. Stories are motivating, challenging and fun 
and can develop positive attitudes. They can create desire to continue learning. 
Of course story makes students interested in studying english. They can make 
their own imagination or fantasy. They will take the moral value from it. Story 
provokes a shared response of laughter, sadness, excitement, and antcipation 
which is enjoyable and can help biuld up confidenceand encourage social and 
emotional development. In this case short story is really relevant because it is 
not to longer but it contain plot, setting, conflict, characters, etc. 
Using story telling in improving vocabulary is really effective, because 
there is repetition of word, it has stated by Thornbury. But one kind of 
repetition that is important is repetition of encounters with a word (Thornbury, 
2005:24) in short story there are so many words, students will understand the 
meaning of the words. At first, when students learn English using short story, 
 
 
they will have a great enthusiasm because they want to kow about the story. If 
they have enthusiasm it encourages students learn more. 
Research cognitive in psychology has found that memory is affected 
by how deeply we process new knowladge. If we teach vocabulary for 
students by forcing them to remember the word, they will be confused and 
depressed. It is likely to store it in such a way that they have difficulty finding 
it when they want to remember it. Using story telling is a kind of way to 
remember the word. 
Improving vocabulary using story telling is really good, in which 
student will make a sumof list of vocabulary that they do not understand the 
meaning. They will find it in a dictionary, of course the meaning must be 
appropriate with the context of the story. So students have many choices in 
using the meaning according to the text. 
Story telling is one of teaching media that will facilitate the studentsto 
learning vocabulary. The reasearcher wants to make the junior school students 
interested in studying vocabulary through story telling because almost all 
children like a story. It can bring much joy and also give the students 
opportunity to remember the words and understand the sentence easily. So, 
using story telling in mastering English Vocabulary is a new way for SMP 
Ta‟mirul Islam Surakarta in learning process especially in improving 
vocabulary mastery. 
From the background above the researcher intents to make a research 
entitled “Improving The Students’ Vocabulary Mastery by Using Story 
 
 
Telling( A Classroom Action Research at the Seventh Grade of SMP Ta’mirul 
Islam Surakarta in the Academic Year of 2016/2017). 
 
B. Identification of Problems 
The problem identifications in this study were: 
1. The students have low vocabulary. 
2. The students dislike to memorize English word. 
3. The students are lazy to find out the meaning of word in dictionary. 
 
C. Limitation of the Problem 
In order to reach the expected  goal, the researcher focuses the research as 
follow: (1) the subject of the study is limited to students of VIIB class of SMP 
Tamirul Islam Surakarta, that the students of VIIB class have low score 
especially in vocabulary. (2) the researcher focuses on understanding the 
meaning and the use the story telling as the media to improve students‟ 
vocabulary mastery, that the students are lazy to find out the meaning of word 
in dictionary. Make sure that the researcher focuses in this research and giving 
student motivation. 
 
D. Research Problem 
Based on the research background the researcher formulates the problem 
statements as follows: “ Can the story telling technique improve the 
 
 
students‟vocabulary mastery at the seventh grade of SMP Ta‟mirul Islam 
Surakarta in the academic year 2016/2017?”. 
 
E. The Objective of the research 
Based on the problem statements above, the researcher has the following 
objective: “ To find out whether the story telling can improve  the students‟ 
vocabulary mastery at the seventh grade of SMP Ta‟mirul Islam Surakarta in 
the academic year 2016/2017”. 
 
F. The Previous Related of Studies 
In order to make this research valid, the researcher takes two previous 
research to support the research. First, it is the research conducted by Indra 
Kridaningtyas (2012), entitled Imroving students’ speaking Ability Through 
story telling (A Classroom Action Research on the second grade SMP 
Purnama Sumpiuh In Academic Year of 2010/2011). 
Second, it is a research conducted by Anita Novriana (2012), entitled 
Improving Vocabulary Mastery Through Hangman Game ( An Action 
Research Study on Fifth of Elementary School Students at SD Negeri 1 
Bangsri Wonogiri in the Academic Year 2011/2012).  
There are some similitaries and differences of the research between the 
researcher and the orther researcher. The silimiteries between the first and 
second previous study are the researcher and other researchers using 
classroom action research to the subjects of the research. The first researcher 
 
 
and the researcher used same media, they are using story telling, the second 
researcher and the researcher improve the students‟ vocabulary mastery. 
The differences between the researcher and other researchers that 
Anita using Hangman Game, the subject is the fifth grade year of Elementary 
School at SD Negeri Bangsri 1 Wonnogiri and the researcher using story 
telling, Indra foocus on Improving students‟ speaking ability, the subject is the 
second grade year of SMP Purnama Sumpiuh and the researcher improving 
students vocabulary mastery, the subject is the first grade year of SMP 
Ta‟mirul Islam Surakarta. 
 
G. Benefit of study 
The researcher really hopes that this research on teaching vocabulary using 
story telling has some benefits to the researcher and the readers in general. 
1. Theoretical benefit 
a. The result of the research can be used as an input in english teaching 
learning process. 
b. The result of the research can be used as the reference for the other 
researcher who want to conduct a research in teaching English. 
2. Practical benefit 
a. By teaching vocabulary using story telling, the teacher can motivate 
the students in order to make them interested inlearning vocabulary. 
b. This study can be used by the teacher to provide the better technique 
for teching vocabulary. 
 
 
H. Definition of the key term 
1. Improving 
Grolier Webster International Dictionary of the English language 
(1975:483) that improving is bringing to a more desirable or excellent 
conditions; to ameliorate; to better; to make, as land or real estate, more 
profitable by cultivation or constraction; to make more useful. 
2. Vocabulary 
Vocabulary grows through incidental learning such as though continous 
exposure to comprehensible language in reading, listening, speaking, ad 
writing exercise (Krashen, 1981:76). 
3. Story telling 
Story telling is an often neglected art but one which can be learn by 
persistent and patient effort. Everyone who matters this art will find the 
rewards worth the effort required (Burn and Broman, 1975:140). 
4. Classroom action research 
Classroom action research is practical research that is intended to improve 
learning in the classroom. This study is one of the efforts of teachers in the 
form of various activities undertaken to improve the quality of learning in 
the classroom. Nunan (1992:229) states that action research is a form of 
self-reflective inquiry carried out by practioner, aimed at solving 
problems, improving practice, or enchaning understanding. 
 
 
 
 
 
CHAPTER II 
REVIEW ON RELATED LITERATURE 
 
A. Theoretical Description 
1. Review on Vocabulary 
In this sub-chapter the researcher discussesabout the definition of 
vocabulary. Actually, learning vocabulary is the important thing,like 
schmitt (1997: 40) arguest that vocabulary is a basis of the language; it 
is very important to be mastered first. People cannot speak well and 
understand written materials if people do not master it. He added that no 
matter how successfully the sound of the foreign language is mastered, 
without words to express the wider range of meanings, communiacation 
is a foreign language just cannot happen in any meaningfulway. 
a. Definition of Vocabulary 
There are several definition stated by some expert about 
vocabulary. Hornby (1995: 959) states that vocabulary is the total 
number of words which make a language. It means vocabulary is 
the key to understand foreign language. Enrich oneself use 
vocabulary, someone can express ideas in communication easier. In 
line with Burn, Oxford University Press (2008) states that 
vocabulary means 1) all the words means in particular language, 2) 
all the words that the person knows or uses, 3) a list of words with 
their meanings, especially in a book for learning a foreign language. 
 
 
From the definitons, it can be said that vocabulary is total number of 
words or stock of words with their meaning which make up a 
language used by person, class, or profession. 
Vocabulary plays necessary role in learning a language so that 
it can help language learners to be able to understand and use 
language, especially a foreign language as according to Ur (1998: 
60) vocabulary can be defined, roughly, as the words people teach 
in the foreign language. It means vocabulary is written or spoken 
unit of language as symbol of idea in foreign language introduced to 
learners. If a teacher teaches new words in foreign language, it 
means the teacher teaches vocabulary. 
Started by decided the students into 5groups, each group 
consists 4students. Each group got one copy of the text. The 
researcher asked the students to listen the researcher read the text 
carefully. After that, the researcher asked for each group to read the 
text and the researcher asked the students translate the material into 
Indonesia by using dictionary. Then the researcher and the students 
discussed it together. 
b. Aspect of Vocabulary 
According to Ur (1996: 60-62), there are some aspects of 
vocabulary that should be mastered by students as follows: 
 
 
 
 
a. Pronunciation and Spelling 
The students have to know what a word sounds like (its 
pronuciation) and what it looks like (its spelling). 
b. Grammar 
The grammatical rules should be understood by student when 
they learn a set of new words. 
c. Meaning 
The meaning of words is primarily what is refers to in the real 
world, its denotation. A less obvious component of the meaning 
of an item it is connotation: the association, or positive or 
negative feeling it evokes, which may not be indicated in a 
dictionary definition. A more sublte aspect of meaning that 
often needs to be taught is whether particular item is the 
appropriate one to use in a certain context or not. 
Hacth (1995:373-390) states that there are five essential 
steps in vocabulary learning. 
a. Encountering new words 
The first essential step for vocabulary learning is encountering 
new word form various sources. Encountering words are more 
effective when the students work with interactive and 
interesting material. The number of times that a word is 
encountered also affect whether its learned. 
 
 
 
b. Getting the word form 
The important of getting the word form appears when students 
are asked to give definitions for words. Begining students are 
likely to make mistakes that are related to confusions of the 
form of other words. 
c. Getting the word meaning 
The specificity of the meaning that students need seems to vary. 
The level of distinction that must be made in word definition 
seems commit vary both with he requirement of the task or 
situation, and aslo with the level of students. One vary populer 
way in incidental learning for students to get the meaning of 
words is through context. 
d. Consolidating word form and meaning in memory 
Interesting vocabulary learning can strengthen the form 
meaning connection. There are four strategies: (1) creating 
mental linkages, (2) applying images and sound, (3) reviewing 
well, (4) employing actions. 
e. Using the word 
The final step in learning word is using the words. Usages 
provides a mild guarantee that word and meanings will not fade 
from memory once they are learned. 
That the researcher gave the student solution as follow; make 
the meaning of the word, and translating the word. 
 
 
c. Clasification of Vocabulary 
Vocabulary can be clasified into some categories or kinds. 
Sheperd (1980: 1) divides vocabulary into two kinds, namely 
receptive vocabulary and expressive vocabulary (productive 
vocabulary). He defines receptive vocabulary as “ the word known 
when the learner listens or reads”. Receptive vocabulary is also 
considered as passive processsince the learner only receives thought 
from others. In language application, the receptive vocabulary is 
regarded as the basic vocabulary. Later, expressive vocabulary is 
defined as “the word used when the learner speaks and writes”. 
Therefore, the expressive vocabulary can be addressed as an active 
process because the learner produces or expresses thought to othres. 
Generally, receptive vocabulary is much larger than expressive 
vocabulary because there are many word recognized when the 
learner hears or reads but do not use when he speaks or writes. 
Vocabulary can also be classified into general vocabulary and 
specialized vocabulary. General vocabulary consists of words that 
are applied in various activities daily life. Specialized vocabulary 
arises from particular circumtstances of life and work such as 
doctor, pilot, enginer, and so on that must be specialized in order to 
be able to run their jobs or duties appropriately. 
Finaly, Tarigan (1988) categorizes the basic vovabulary which 
commonly used into seven types as follows: 
 
 
a. Kindship, for example: child, son, father, uncle, nephew, etc. 
b. Part of body, for example: hand, eye, head, leg, nose, etc. 
c. Pronoun, for example: I, she, he, it, they, we, etc 
d. Numerical, for example: one, two, three, sixteen, fourty, one 
hundred, etc. 
e. Verbs, for example: eat, play, go, sit, walk, etc. 
f. Adjectives, for example: beautiful, good, clever, bad, clean, etc. 
g. Universal matter, for example: table, chair, bed, picture, door, 
etc. 
The researcher know that the expressive vocabulary can be 
addressed as an active process because the learner produces or 
expresses thought to othres. Generally, receptive vocabulary is 
much larger than expressive vocabulary because there are many 
word recognized when the learner hears or reads but do not use 
when he speaks or writes. 
d. Type of Vocabulary 
Harmer (1991:159) distinguishes two types of vocabulary, 
active and passive. The former refers to vocabulary which students 
have been taught adn learn and which they are expected to be albe 
to use. 
Meanwhile, the letter refers to words which students will 
recognize when they meet them but which they will probably not to 
be able to produce. In line with Harmer, Haycraft (1997:44) also 
 
 
differentiates vocabulary into two kinds, active and passive. Active 
vocabulary is words which students can understand, pronounce 
correctly, and use constractively in speaking and writing. 
Meanwhile, passive vocabulary is words that students recognize and 
understand when they accur in a context, but which they cannot 
produce correctly by themselves. 
Based on how often (its frecuency)  and how widely (its 
range) vocabulary occurs in language, Nation (2008: 7-11) 
distinguishes vocabulary into four levels as follows: 
a. High frequency words 
High frequency words of the language are the most important 
group of words. These words accur very frequently in all kinds 
of uses of the everyday language. They are needed formal and 
informal use of the language, in speech and in writing and in 
novels, conversation, newspapers and academic texts. Most of 
words are quite short and included as function words. 
b. Academic words 
These words are frequent and widely used whitin specialized 
area. For example, the vocabulary of newspaper, children‟s 
books, or very informal conversation. The most well researched 
special purposes area for vocabulary in academic writing. 
Academic writing includes academic textbooks like economics 
or geography text, academic articles such as articles from 
 
 
journals, and laboratory manuals. Academic words do not occur 
so often in other kinds of language use. The words in the 
academics word list are very important for learners who will 
use English for academic study either in Senior High School or 
universities or technical institute. 
c. Technical words 
Most technical words occur only in one specialized area, but 
some technical words can occur in other areas, some with the 
same meaning and some with different meanings. For example, 
by-pass and neck occur very frequently in medicine and 
technical words in that area. They also occur outside that area. 
Technical words are clearly very important in anyone who 
specializes in a particular area.  
d. Low frequency words 
They include (1) word that are not quite frequent or wide range 
enough to be high frequency words (abort, absorb, accelerate, 
accent, accusation, acid, acre), (2) technical words from other 
areas (one person‟s technical vocabulary in another person‟s 
low frequensy vocabulary), and (3) words that just occur rarely. 
 Based on the statement above, it can be concluded that 
vocabulary distinguish into four levels. The level vocabulary 
that used for junior high school in the academic words, which 
used in academic textbooks as a handbook for students to learn. 
 
 
e. Vocabulary Mastery 
Vocabulary as one of the language aspects have to be 
learned when people are learning a language.Good mastery of 
vocabulary is important for anyone who learns the language used in 
listening, speaking, writing and reading besides grammar. A learner 
of the foreign language will speak fluently and accurately, write 
easly, or understand what he or she reads or hears if he or she has 
enough vocabulary and has a capability of using it accurately. 
According to Collier (1971: 1), when a student mastered the 
fundamental grammatical pattern of language, his next task is 
tomatter its vocabulary, or at least that of its vocabulary that he 
need. It is obvious that vocabulary is very important in learning a 
language especially English, because the English vocabulary is 
extremely largeand varies as well. 
Burton (1982: 98) states that without a large vocabulary, it is 
impossible to use English language precisely and vividly. While, 
Coulson et al (1987: 1050) define that mastery is skil, use, or 
knowledge. It means mastery is the ability to use one of knowledge. 
Hornby (1995: 721) states that mastery is complete knowledge or 
great skill. Therefore, it is higly essential for English teachers to 
help their students in mastering vocabulary. 
Thus, considering this scope of study, vocabulary mastery in 
this research is students‟ competency to comprehend the meaning of 
 
 
certain words in wheather and seasons and kind of shapes theme; 
produce those words in separate individual form both written and 
oral; and indentify the proper word use based on the context. 
f. Number of Word Which Students Have to Know 
Researchers have tried to estimate how many word native 
speakers know in order to asses the number of words learners need 
to learn. Estimates for native speakers vary between 12,000 and 
20,000 depending on their level of education. One estimate is that a 
native speaker university graduate knows about 20,000 words 
families (Goulden, Nation, and Read 1990), not including phrases 
and expressions. Current learners‟ dictionary such as the Cambridge 
Dictionary of American English include “more than 40,000 
frequently used words and phrases . . .” This huge number of item 
presents a challenge that would be impossible for most English 
language learners, and even for many native speakers. 
Fortunately , it is possible to get along in English with fewer 
than 20,000 words. Another way of deciding the number of words 
learners need is to count ow many different words are used in an 
average spoken or written text. Because some high-frequency words 
are repeated, it is said that learners can understand a large propotion 
of text with a relatively small vocabulary. So, for example, learners 
who know the most frequent 2,000 words should be able to 
understand almost 80 percent of the words in an average text, and a 
 
 
knowledge of 5,000 words increases learners‟ understanding to 88.7 
percent (Francis and Kucera 1982). For spoken language, the news 
is even better since about 1,800 words make up over 80 percent of 
the spoken corpus (McCarthy 2004; Teaching Vocabulary 
O‟Keeffe, McCarthy, and Carter 2007). Whie learning up to 5,000 
words is still challenge, it represents a much more achievable 
learning goal for most learners than 20,000 words. 
g. Techniques in Teaching Vocabulary 
From what are mentioned by Lewis and Hill (1992: 102-
103); the researcher summerizes some vocabulary teaching 
techniques as follows: 
a. Contrast (Opposite/Antonyms) 
Teachers can present the meaning of ,,empty‟ by contrasing it 
with ,,full‟, ,,cold‟ by contrasing it with ,,hot‟, ,,big‟ by contrasing 
it with ,,small‟, students will learn two words instead of one. 
b. Synonyms 
Sometimes it is helpful, particularly with a relatively unimportant 
word of passive vocabulary, to provide a quick synonym 
explanation. It is helpful if teachers say “it is similar in meaning 
to...” to build up in the students mind the idea that language 
consists of choice, that words do not mean he same as each other. 
c. Enumeration 
It deals with general and specific words. Teachers can say 
,,clothes‟ and explain this by enumerating or listing various items. 
 
 
d. Explanation 
This technique can be better used with intermediate students. 
Expalining the maning of a word must include explaining any fact 
of word use which are relevant. If teachers explain the meaning of 
,,mate‟ (=freind), they have to point out that it is a colloquial 
word used in informal contexts and that it is more often used for 
males for females. 
e. The Dictionary 
Teachers can ask students to look up the word in the dictionary, 
this way provides practice in important learning skills, dictionary 
using. 
f. Translation 
It is a quick and easy way to pressent the meaning of words, but it 
is not without problem. It is not always easy to translate words. 
Besides, it may make it a bit too easy for students by discouraging 
them from interacting with the words. Furthermore, teachers may 
find it difficult to use this way with a class of different 
nationalities since it is not easy to translate into all the necessary 
languages. However, there are always some words that need to be 
translated and this technique can sav a lot of time. If teachers do 
translate vocabulary, they need to exemplify the word in context 
so that students will not forget is easily. 
g. In context 
If the word occurs in a text or passage, the meaning can often be 
deduced when the other words in the sentence are already known. 
 
 
This deductive process applies particularly to the use of reading 
passage or stories, whether taped, read, or told. 
h. Create a context 
The only way to teach the meaning of many abstract words is by 
creating a context or situation from which the students can then 
deduce the meaning. 
i. Eliciting 
Once a context is established, teachers can ask student what 
words they would expect to find or what they would expect 
someone to say or do in a particular situation. 
j. Descriptions or definition 
Teachers can describe and define objects: ,,You steer a ship with 
a rudder‟, ,,You put luggage into the boot of car‟, ,,Alawn is an 
area of grass in a garden‟. 
k. Word games 
There are a large variety of these and they are useful for 
practicing and revising vocabulary after it has been introduced. 
For example, crossword puzzle and scrabble. 
 From those various technique. There are several ways in 
teaching vocabulary like contrast (opposites/Antonyms), 
synonyms, the dictionary, translation. Those techniques can be 
developed by storytelling, a one of the technique that can cover 
those ways in teaching vocabulary. 
 
 
Nation in Cameron (2001: 85) lists bacsic techniques by which 
teachers can explain the meanings of new words to young learners in 
the classroom: 
a. By demonstration or pictures; demonstrating can be done by using 
an object, using a cut-out figure, using gesture, performing an 
action, photographs, drawings or diagrams on the board, and 
pictures from books(moving images from TV, video, or computer 
can be added). 
b. By verbal explanation; doing verbal explanation can be done by 
using analytical definition, putting the new word in a defining 
context (e.g an ambulance takes sick peopple to hospital), and 
translating into another language. 
As it has been states above that vocabulary denotes stock of words 
that it can be said that  teaching vocabulary means teaching words. 
The words themeselves have some aspect in which through the aspect, 
vocabulary can be taught appropriately by language teachers. In 
another word, in teaching vocabulary, a teacher must take into account 
the aspect of words. Lado (1979: 76) believes that are three aspects of 
words, namely their form, their meaning, and their distribution. He 
states, “In most language, the form of words consists of sound 
segment, stress, and tone, and pitch,” by considering the statement 
above, the teacher is regarded to be aware of the components of the 
word form so that the vocabulary he teachers can delivered 
appropriately to learners. 
 
 
In term meaning, Lado (1979:79) says: “As matter of fact the 
meanings into which we classify our experience are culturally 
determined or medified, and they vary considerably from culture to 
culture. Some meanings found in one culture may nit exist in another.‟ 
From the statement, teaching meaning is important since the meaning 
differences are seldom as forcefully noticeable as when one attemps to 
translate accurately a text from one language to another. 
Finally, Lado (1979: 79) describes about the distribution of 
words as follows:The distribution of the words is important to us 
because at any given moment in the history of language the speakers 
of that language carry with them habits of the restriction in 
distribution and because different language have different restrictions. 
There are grammatical retrictions so that English, water may be a 
noun as in glass of water, a verb in the garden. 
By considering all of the definitions above, it can be 
concluded that vocabulary mastery is a great comprehensive skill or 
knowledge about or understanding of total number of words with their 
meaning which make up a language used by person, class, or 
profession. It also can be concluded that vocabulary mastery is the 
ability of a person to have knowledge of words and word meaning to 
use it in a conducting communication in each aspect of language 
fluently and properly. It is the complete mastering of some aspect of 
vocabulary such as: 
 
 
 
1. Pronunciation 
The students have to be able to pronounce the words correctly. 
They have to know how to speak and them well. It is very 
important because the mistakes in pronouncing a word can make 
its meaning different. 
2. Spelling 
The students have to be able to spell each letter of a word both inn 
written and spoken way. They have to be able to spell a word so 
thet they can catch the meaning of that word. 
3. Understanding the meaning 
Besides knowing the pronunciation and the spelling, the sttudents 
also have to be able to understand the meaning of a word. The 
meaning of a word can be more than one accroding to the context. 
4. Using words in a sentence 
After knowing how to pronounce, to spell, and to understand the 
meaning of a word, the students have be able to  use in a sentence. 
They have to be able to remember a word then using in a sentence 
correctly. 
 Vocabulary mastery in the context of my research is the try 
to develop the ability of the students to have knowledge of words 
and word meaning to use it in a conducting communication in 
each aspect of language fluently and properly. The researcher take 
the school environment as the material to develop the ability of the 
 
 
student‟s vocabulary. The ability that will be developed by 
researcher in vocabulary is about meaning, pronunciation, 
spelling, and using in a context. 
 
2. Review on Story Telling 
 The students enjoy listening to stories increases with age. 
Sometimes, children‟s desire to tell a story is the best indication of how 
mush they enjoy it. More often they listen to stories, more often also they 
are motivated to tell stories to others. Teachers also influenced very much 
to the students motivation to tell stories because more often the teacher tell 
stories, more motivated also for the students to tell or listen to stories. 
1. Definition of Story Telling 
 According to Taylor (2000:6), storytelling is a tale to one or more 
listener through voice and gesture. In oral telling, we usually repeat 
things more than redundancy, especially if the students are having 
difficulty following. Moreover, Ellis (1991:33) states that vocabularies 
in the story are presented in vivid and clear context and illustration 
help to convey meaning. Both the context and amusing situation can 
make thevocabulary aesy to remember. 
 Furthermore, Burn and Broman (1975:140) state that storytelling is 
an often neglected art but one which can be learnt by persistent and 
patient effort. Everyone who matters this art will find the rewards 
worth the effort required. The reason researcher choosing storytelling 
 
 
as a media to improve student‟s vocabulary mastery because children 
loves the story, and often they are motivated to tell stories to others. 
Storytelling make the vocabulary easy to remember, and also the 
children easy to learning English and improving their vocabulary using 
srotytelling. 
2. Selecting Story Telling 
 Authentic story books can be very motivating for students as they 
experince a strong sense of achievement of having worked with a 
“real” book. Furthermore, the quality of illustration is of a high 
standard, appealing to the students, and it plays an important role in 
aiding general comprehension. In selcting the story for the students in 
teaching learning process. Burn and Broman (1975:73) state: 
a. A simple well developed plot is centered in one main sequence of 
events so that a child can anticipate to some degree of the outcome 
of events with action predominant. A slight surprise element which 
makes the children wonder what will happen next to the story. 
b. Using repetition,rhyme and catch phrases that the child memorizes 
new words quickly and easily. 
c. Using carefully chosen language, not using complicated words and 
using a llarge amount of direct conversation. 
d. Using one main character which the child can easily identify. Too 
many characters can be confusing. 
 
 
David and Anne (1998:83) state that when children read or 
listen to a story, in terms of comprehension/response, we can say that 
there are four main types of ,mental process involved: 
a. Picturing and imaging. Children create a mental picture of what 
they are reading or listening to. 
b. Predicting and recalling. Children imagine or predict what is 
going to happen next, or relate what has happen previousely to 
what is taking place. 
c. Identification and persoalizing. Children identify with, or related 
to, the characters and situations in the story according totheir own 
personal experiences. 
d. Making value judgments. Children apply their own values to 
those encountered in the story. 
The result of each of these four processes is unique to the 
individual child. Therefore, if children or students are encouraged to 
express their ideas in these areas, a creative partnership between the 
child or student and the story can be developed. 
These are some important parts related with the storytelling that 
we have to know: 
1. The use of stories with other learners 
 Storytelling can also be widely used with other groups of 
learners such as teenagers and adults. Although it is always very 
difficult to say which the main topics of areas of interest are for 
 
 
teenagers, it seems clear that they prefer working with temporary 
stories which relate to their world and the world around them and 
even prefer inventing their own stories to listening to those 
designed for children. The elements of fantasy in stories still hold 
some appeal for teenagers, but they prefer a more modern teartment 
of it as in science fiction. The learner‟s greater knowledge of the 
language allows for more linguistic complecity both when listening 
to stories and telling or retelling them. The use of stories with 
teenagers by no means loses its value but rather takes on a different 
focus including more complex stories and therefore more 
sophisticates activities. 
  The fact that storytelling is closely linked to certain 
attitudinal factors should not be overlooked. Secondly, the 
motivation that comes from the use of stories can help to create a 
possitive attitude in the learner towards the foreign language, which 
in vital in creating a more permanent good attitude towards 
language learning in general. Secondly, the activities based on 
stories develop an attitude of co-operation between learners and at 
the same time help them feel confident in using the foreign 
language (Zaro & Salaberri, 1995:4). 
2. Selecting stories 
  A good selection of stories which arouse the interest of 
learners is an essential ingredient to the success of storytelling as a 
 
 
whole. There is no real foundation in the idea that traditional stories 
do not interest children. There is a culturalbasic which underlies 
these stories and the social and more values which they 
communicate belong to a common tradition which overcomes the 
natural differences between neighboring countries. If therefore 
seems logical to inclde a selection of these stories in English 
laanguage classroom. The group of stories can be used as general 
guidelines for the selecting of stories in general: 
1. Children‟s Stories 
The main aim of stories in this category is to amuse the listener. 
2. Traditional European Tales 
This category contains adaption of the classic stories. 
3. Modern Stories 
The concept of the new fairy tale refers to stories with modern 
characters and settings which often include an element of 
fantasy, which can be close to science fiction. These stories aim 
to break traditional stereotypes. 
4. Fairy Stories 
Learners can stil enjoy these stories even they second heard 
them in their own language. 
5. The learner as storyteller 
It‟s impossible to expect low level learners to ivent and tell 
stories in a language they are only just starting to learn. The 
 
 
stimulus and help provided by the teacher are fundamental 
during these early stages (Zaro & Salaberri, 1995:59). 
 Based on the statement above the researcher will use fairy 
stories as a selecting stories. The stories will used entitle 
“Ciderells” and “Malin Kundang”. The stories with entitle 
Cinderella will presented in meeting 1 cycle 1, whereas Malin 
Kudang will presented in meeting 1 cycle 2, each stories will 
presented withthe time allotment 45 minute. During the teaching 
learning process there are some roles of student and researcher as 
follows: 
a. Researcher‟s Role 
The researcher role are reading the material, explaining the 
way of finishing tasks, motivating the students, and as the 
conselor. 
b. Student‟s Role 
In the students‟ role are (a) listening carefully when the teacher 
reads the materials, (b) always being ready whenever the 
teaching-reading begins, and (c) answering the question 
whenever the teacher gives a question. 
3. Teaching of Story Telling 
 In arranging atmosphere of storytelling, there are appropriate 
techniques should be selected. It based on the theories based as Briggs 
 
 
and Ellis (1995:4) seggest techniques to present to the listeners as 
follows: 
1. Reading the story aloud 
The activities include are: 
a. Practice reading the story aloud several times before in to the 
students. 
b. If followed by cassette, use if after the story has been 
introduced and read by the teacher. 
c. If followed by picture, let the studnets look it before the 
teacher reads and tells them ehat happening. Let them think of 
word the charecters maybe saying. 
d. Give the sttudents plenty of time to relate what they hear and 
see. 
e. Look up the class and might eyes-contact to create a personal 
and shared rapport. 
f. Ask question to check the students‟ understanding. 
g. Make use of face and body for expressing and also mime and 
gestures to help students‟ understanding. 
2. Using cassette 
The activities include they are: 
a. Make sure that all pupils can hear cassette clearly. 
 
 
b. Help the students to develop their constraction by ensuring that 
there is silence before they listen, that they are prepared and 
that they know what they are listening to. 
c. Use the „pause‟ button to give students time ro relate what they 
hear to the activity. 
d. Play the cassette twice of there times. 
e. Check the students understanding. 
   The researcher give discussion from each group in class, then the 
researcher read a loud the text in front of class and the student listen it 
carefuly by looking the text in group. From this technique the 
researcher can be done to have the research. 
4. The Advantage and Disadvantages of Using Story Telling 
 Every technique has their own advantages or disadvantages, 
include improving vocabulary using story telling. There are some 
advantages in using story telling: 
a. Provide student‟s knowledge about other culture. Short story 
provide ideal opportunities for presenting cultural information and 
encouraging cross-cultural comparison (Brewster, Ellis, Girard, 
2003:187). 
b. Stories cover the foundation in learning English. Learning English 
trough stories can lay the foundation fo secondary school in term 
of learning basic language function and structures, vocabulary and 
language- learning skills (Brewster, Ellis, Girard, 2003:187). 
 
 
c. Using stories provide and support student‟s desire in arising their 
understanding of story. Story are motivating, challenging and fun 
and cann help develop positive attitudes (Brewster, Ellis, Girard, 
2003:186). 
Meanwhile, Like as another technique short story also has 
disadvantages: 
a. If there is a mistake in choosing short story it will be difficult to 
uderstand the meaning because it depends on student‟s level of 
thinking. 
b. Using story telling is not about to improve vocabulary, but it 
relates with culture. Sometime the teacher just focuses on teaching 
culture. Although the aim of language teacher is to teach language, 
not culture. Too much time would be taken up in the classroom if 
we had to constantly explain every culture reference in the text 
(Lazar, 1993:66). 
c. The lenght of story telling must be considered, because if the story 
is too long the students will be getting bored. 
The researcher know that the advantages or disadvantages, 
include improving vocabulary using story telling. From the advantage 
is Provide student‟s knowledge about other culture. Short story 
provide ideal opportunities for presenting cultural information and 
encouraging cross-cultural comparison (Brewster, Ellis, Girard, 
2003:187). From disadvantages, Using storytelling is not about to 
 
 
improve vocabulary, but it relates with culture. Sometime the teacher 
just focuses on teaching culture. Although the aim of language teacher 
is to teach language, not culture. Too much time would be taken up in 
the classroom if we had to constantly explain every culture reference 
in the text (Lazar, 1993:66). 
 
3. Teaching Vocabulary Using Story Telling 
 In the method of improving vocabulary mastery, the students may 
have certain ways; memorizing, finding some difficult words of the text on 
the dictionary, and predicting meaning based on the text. On the other 
hands, the teacher can give certain ways for the children (students) to 
improve their vocabulary mastery. One of them is by story telling. Why do 
teachers use story telling? Here are some further reasons why teachers use 
storytelling (Ellis, 1991:1-2): 
a. Stories are motivating and fun. It can be help to develop positive 
attitudes towards the foreign language nd language learning. They can 
create a desire to continue learning. 
b. Stories exercise the imagination. Children can become personally 
involved in a story as they identify the charecters and try to interpret 
the narrative and illustrations. This imaginative experience hepls them 
develop their own creativity. 
c. Listening to stories in class is a shared social experience. Storytelling 
provokes a shared response of laughter, sadness, excitement, which is 
 
 
not only enjoyable but also builds the child‟s confidence and 
encourage social and emotional development. 
d. Children enjoy listening to stories over and over again. This frequent 
repitition allows certain language items to be recquired while others 
are being overtly reinforced. Many stories also contain natural 
repetition, of key vocabulary and structures. Repetition also 
encourages participation in the narrative, thereby provides a type of 
pattern practice in a meaningful context. 
e. Listening to stories allows the teacher to introduce or revise new 
vocabulary and sentence structure, literature is a good basic for 
vocabulary expansion. Exposing the children to language in varied, 
memorable and familiar context, will enrich their thinking and 
gradually enter their own speech. 
f. Stories create opportunities for developing continuity in children‟s 
learning since they can be chosen to consolidate learning in school 
subjects across the curriculum. Listening to stories should be part of 
growing up, for every child. Time and time agin educationalist and 
psychologist have shown that stories have vital role to play in the 
child‟s development, and not least, in the development of language. 
g. Listening to stories develops the child‟s listening and concentrating 
skills via visual clues, for example pictures and illustrations. 
 
 
h. Learning English through stories can lay the foundations for secondary 
school in terms of basic language functions and structures, vocabulary 
and language learning skills. 
 Meanwhile Zero and Salaberri (1998:2-3) adds reasons why 
teachers use stroytelling: 
a. The development of listening skill 
Possibly the most important of this skill is listening fo gist which 
involves listening for the main idea or plot without necessaruly 
understanding everything. 
b. The acquisition of new vocabulary 
Most of the new language in stories is prefectly contextualized and it 
is usually repeated more that once so that the listemer has more than 
one chance to understanding the meaning of the words. 
c. The development of child‟s literacy competence 
It means that the child‟s ability is to understand and enjoy literature. It 
must be clear that their knowledge about literature will increase. 
d. The communicative exchange involved in stories 
Storytelling is an activity which requires a certain level of interaction 
between the storyteller and audience and between the individual 
listeners. 
e. Motivation 
If the story is interesting enough and it is told in an appealing way, 
children will normally pay attention through to the end. 
 
 
 
f. Stimulation of the imagination 
The interactive nature of the story, the recreating of scenes and 
characters and the ideas in the story means that few other activities 
can encourage the child‟s creativity and inventiveness in the way that 
storytelling can. 
 Furthermore, Ellis (1991:16-17) gives some criteria of story to be 
used for teacher as storytelling media in teaching language. The criteria are 
as follows: 
a. Level 
Is the language level appropriate? Not too easy? Not too difficult? 
Does the story contain language included in beginner syllabuses? For 
example, vocabularies, structures and function? Will it provide pupils 
with a successfull learning experience? 
b. Pronuciation 
Does the story contain any features such as rhyme, or intonation that 
pupils will enjoy imitating and so improve their pronunciation? 
c. Content/subject matter 
Will the story interest pupils? Is it relevant to their needs? Is it 
memorable? 
d. Visuals 
Do the illustrations of the text support the children‟s understanding? 
Are they appropriate to the age of the pupils? Are they attractive and 
colorful? Are they big enough to see? 
 
 
e. Encourage participation 
Is there any natural repetiton to encourage participation in the text and 
to provide pattern and pronunciation practice? 
f. Motivating 
Will the story motivate pupils by drawing ontheir personal 
experience? Will it develop their imagination and appeal to their sense 
of humor? 
g. Arouse curiosity 
Will the story arouse their curiosity and make them want to find out 
more about the target language, culture and language learning? 
h. Create positive attitude 
Will pupils respond positively to the story and develop positive 
attitudes towards the target language, culture, and language learning? 
i. Language content 
Is the language representative of what is spoken in the target culture? 
Is it a specific culture? 
 If the teacher has prepared the storytelling well, she will surely 
give pleasure to her listener and herself. A good storytelling space is 
comfortable, intimate, and free of distractions. Some parts of the story can 
be memorized, word for word, beautiful beggining and endings, important 
dialogue, colorful expression, rhymes and repeated phrases. 
 According to Shepherd (1990:1) the ways of presenting storytelling 
are as follows: 
 
 
a. Picture the story 
See the scenes in our mind, as clearly as we can. Later, these pictures 
will help us recreate our story as we tell it. Listening to stories allows 
children to form their own, objects which talk, they can identify them. 
The stories can help them come to terms with their own feeling. 
b. Using repetition 
Pay special attention to repeated rhymes and phrases. Repetition helps 
our listeners stick with the story by providing familiar landmarks. 
Along side repetition, there are varieties. Vary the tone, the picth and 
the volume of our voice, sped, rhythms, and articulation (smooth or 
sharp). Many stories are full of repetition in themselves. Almost all 
stories are worth telling again and again. So, it will help the students 
remember vocabularies easily. 
c. Using gestures 
Using gestures to mime the action make them big! Gesture keep the 
eyes on you. 
d. Playing special attention to begginings and endings. We may want to  
practice an introduction along with the story. This intorduction, can 
tell something about the story. Endings should be  clear, so, the 
listeners know that your atory is over without telling them. We can do 
this by slowing down and adding emphasis. For example, many story 
endings use, happily ever after, that’s the end of that, and they saw 
him again. 
 
 
e. Paying special attention to the characters in the story. 
Good characters bring a story to life. So put life into them, with face, 
voice, gesture, body posture. Try to make each of them different 
enough so they are easily told apart. 
 From the explanation above it can be concluded that there are some 
ways to present story telling like picture the story, using repetition and 
paying special attention to beginnings and endings. 
 
4. How to Assess the Students’ Vocabulary Mastery 
Hornby (1995:1331) states that vocabulary is the total number of 
the words which (with rules for combining them) make up a language. 
This statement is then strengthened by Burn (1975:295) who says that 
vocabulary means the stock of words used by a person, class or profession.  
Since the assessment emphasizes learning process, the data of 
assessment is gained from the collected datum from the real action which 
is done by the students in their learning process. While the authentic 
means that the data must be taken from both in and beyond the school. 
Thus, the teacher must use a variety of assessment strategies that give the 
students opportunities to demonstrate what they know as well as how it is 
used in and beyond school. There are some assessments that can be used 
by teacher. They are: (1) task, (2) home work, (3) quiz, (4) presentation, 
(5) demonstration, (6) report, (7) journal, (8) test result. 
 
 
From those statements, we can infer that to assess the students 
vocabulary mastery is a stock or list of words with explanation of their 
meanings used to make up a language by a person, class of profession. 
 
B. Previous Study 
In order to make this research valid, the researcher takes two 
previous research to support the research. First, it is the research 
conducted by Indra Kridaningtyas (2012), entitled Imroving students’ 
speaking Ability Through storytelling (A Classroom Action Research on 
the second grade SMP Purnama Sumpiuh In Academic Year of 
2010/2011). 
Second, it is a research conducted by Anita Novriana (2012), 
entitled Improving Vocabulary Mastery Through Hangman Game ( An 
Action Research Study on Fifth of Elementary School Students at SD 
Negeri 1 Bangsri Wonogiri in the Academic Year 2011/2012).  
There are some similitaries and differences of the research between 
the researcher and the orther researcher. The silimiteries between the first 
and second previous study are the researcher and other researchers using 
classroom action research to the subjects of the research. The first 
researcher and the researcher used same media, they are using storytelling, 
the second researcher and the researcher improve the students‟ vocabulary 
mastery. 
 
 
The differences between the researcher and other researchers that 
Anita using Hangman Game, the subject is the fifth grade year of 
Elementary School at SD Negeri Bangsri 1 Wonnogiri and the researcher 
using storytelling, Indra foocus on Improving students‟ speaking ability, 
the subject is the second grade year of SMP Purnama Sumpiuh and the 
researcher improving students vocabulary mastery, the subject is the first 
grade year of SMP Ta‟mirul Islam Surakarta. 
 
C. Hypothesis 
The hypothesis is formulated as follows: “ The use of story telling 
technique can improve the students‟ vocabulary mastery”. The hypothesis 
of this research was a significant scores of  teaching English vocabulary by 
using story telling technique, the hypothesis would be accepted if they 
obtained post-test 2 was higher than post-test 1. To test the hypothesis of 
this research, the researcher used pre-test, post-test 1 and post-test 2. Then 
the result of the calculation of data shows that pre-test = 5,4 post-test 1 = 
6,9 and post-test 2 = 7,2. 
 
 
 
 
 
 
 
 
 
 
CHAPTER III 
RESEARCH METHODOLOGY 
 
A. Research Design 
The design of this study uses Classroom Action Research (CAR). 
The researcher uses quantitative and qualitative method in purpose of 
classroom action research. Related to the problem that faced by student, 
story telling as a technique to improve vocabulary that is appropriate in 
classroom action research design. Nunan (1992:229) states that action 
research is a form of self-reflective inquiry carried out by practioner, 
aimed at solving problems, improving practice, or enchaning 
understanding. Meanwhile Carr and Kemmis (in Burns 1999:30) state that 
action research is simply a form of self-reflective enquiry undertaken by 
participants in social situation in order to improve the rationality and 
hustice of their own practices, their understanding of this practices and the 
situations in which the practices are carried out. While, Mills (2000:6) 
states that the action research is any systematic inquiry conductetd by 
teacher researchers, principals, school couselors, or other stage holders in 
teaching or learning environment, to ghater information about the ways 
that their particular schools operate, how they teach, and how well their 
students learn. 
 
 
 
 
Burns (1999:30) mentions some characteristics of action research 
taken from experts‟ definitions as follows: 
1. Action research is contextual, small-scale and localized. It identifies 
and investigates problems within a specifics situation. 
2. It is evaluating and reflective as it aims to bring about change and 
improvement in practice. 
3. It is participator as it provides for collaborative investigation by terms 
of colleagues, partitioners and researchers. 
4. Changes in practice are based on the collection of information or data 
which provides the impetus for changes. It can be concluded that action 
research is a form of self-reflective inquiry by teachers, researchers, 
principals, school counselors, or others take holders in teaching or 
learning environment to solve problems in order to get improvement. 
The model of action research will use in this research is the model 
developed by Kemmis and Mc Taggart in Burns (1999:32). According to 
the model, the implementation of the classroom action research includes 
four steps in the following: 
1. Identifying problems and planning the action. 
2. Implementing the action 
3. Observing the ction 
4. Reflecting the result of the observation. 
The steps in action research (planning, action, observation, and 
reflection) are done in a cycle. Cycles are done depending on the problems 
 
 
needed to solve. The following is the model of action research figured by 
Kemmis and McTaggart in Burns (1999:33). 
 
Figure 1. The model of Action Research 
In this pre-research, the researcher can use action research because 
the researchers tries to solve classroom problem in vocabulary mastery. 
The Classroom Action Research (CAR) aimed to improve the senior high 
cshool students‟ vocabulary mastery so that the result would be higher that 
the previous. The researcher can use story telling to tech vocabulary in 
communicative activity. 
 
 
 
 
 
 
B. Setting of the Study 
1. Setting of Place 
SMP Ta‟mirul Islam Surakarta is located on Jl. Sri Rejeki Dalam 
No.7, Laweyan, Surakarta. SMP Ta‟mirul Islam Surakarta has three grade 
of class. There are the seventh grade, the eighth grade, and ninth grade. 
The seventh grade, eighth grade  consist of four classes; and eighth grade 
consist of three classes. Besides elevent classrooms, the other buildings are 
two teacher office, administration office, library, laboratory, computer 
room, auditorium, cooperation. In this researcher, the researcher took the 
first Grade of Junior High Scool especially in VII B. 
2. Setting of Time 
SMP Ta‟mirul Islam Surakarta uses Kurikulum Tingkat Kesatuan 
Pendidikan (KTSP) as the basic of teaching and learning process. 
Instructional process is done in five days from Monday, Tuesday, 
Wednesday, Thursday, and Saturday. The students start to learn at 07.00 
a.m. the subject of English given a lesson for the first Grade is four hours 
every week. So, there are two meetings every week. One meeting consists 
of two hours. 
 
C. Subject of the Research 
The subject of the research was the first year students of SMP Ta‟mirul 
Islam Surakarta, the first grade was divided into four classes. They were class 
VII A up to VII D. In this research, the researcher chose VII B, Consist of 
 
 
25students, 13 boys and 12 girls. The researcher took VIIB as the subject of 
the researcher because based on the interview with English teacher that in 
thisclass still low in English subject especially in vocabulary. 
 
D. Research Instrument 
In this classroom action research, the researcher used instruments to 
collect the dat in this research, those instruments were: 
1. Test 
The test will be given three times; in the beggining of the research, in the 
end of cycle 1 and in the end of cycle 2. These tests will be conducted to 
measure the students‟ vocabulary mastery improvement. Then the test in 
the end of cycle result will be compared to the students‟ score before the 
actions were implemented. The researcher will give the test contain 25 
items. The test consists of text and questions which are related to the text 
that has been taught to the students. The text about narrative texts. From 
cycle 1 and cycle 2 the researcher explains about narrative text. To find out 
the scores researcher will used formula: 
  Score max : 10 
  Test  : 25 items 
  Score  : 2 x 25 = 50 
  Total Score : 50/5 = 10 
 The result of the test is the students scores. 
 
 
 
E. Technique of Collecting Data 
1. Test  
Meanwhile, quantitative data include formative test (pre-test and 
test in the end of cycle). The quantitative is in the form of number, the 
researcher uses test is taken from the test that are conducted before and 
after the cycles are implemented. The test score is used in the form of pre-
test, test 1 and test 2. The results of the test are analyzed to compare the 
students improvement on vocabulary mastery, the result can indicate 
weather using story telling can improve the students‟ vocabulary mastery 
or not. Both of them must be valid and reliable. Validity means testing 
what are supposed to test, and not something else (Wallace: 1998:36). 
Reliability means if the research is repeated, the findings or results will be 
the same. 
 
F. Technique of Data Analysis 
After collecting the data, the next step of the study was analyzing the 
data. The researcher classified the data based on the research. In this study, the 
researcher uses interactive model analysis by Milles and Huberman (in 
Sugiyono, 2011:246) which consists of three activities, i.e. reducing the data, 
explaining the data, and drawing conclution. 
1. Explaining the Data 
In this step, the researcher arranged the description of the data. 
They are the data of observation, and test. The researcher described and 
 
 
discussed the finding of the research in the form of systematic 
classification. The result of pre-test and post-test analyzed using a 
formula proposed by Arikunto et.al (2010:150). The formula is follow:   
   
∑ 
 
    
∑ 
 
 
In which: 
Χ : Means of pre-test scores 
Y : Mean of post-test scores 
N : Number of subject 
∑x : The sum of pre-test score 
∑y : The sum of post-test score 
In this research, after computing the mean score, the students‟ mean 
score of the test 1 can be compared to the students‟ mean score of the 
test 2 to know whether there is an improvement of the students‟ 
vocabulary mastery. 
G. Research Schedule 
This research will be conducted as long as three months. It is implied 
in this following table. 
  Table. 1: Research Schedule 
No Activity Time 
1 Asking for permission to the Headmaster of SMP 
Ta‟mirul Islam Surakarta and pre-research 
January 2016 
2 Collecting the data through interview to the 
teacher and the students 
January  2016 
 
 
3 Observation and planning the action February 2016 
4 Confirming the teacher about the implementation 
of the research 
March 2016 
5 Collection the data through post-test August  2016 
6 The implementation of cycle 1 August 2016 
7 Collecting the data through post-test 1 August 2016 
8 The implementation of cycle 2 August 2016 
9 Collection the data through post-test 2 September 2016 
10 Analyzing the result  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
CHAPTER IV 
RESEARCH FINDINGS AND DISCUSSION 
 
A. The Research Findings 
Research finding is taken from the beginning until the last of 
teaching learning process. Actually this research consists of two cycles. 
Each cycle has three meetings. The finding can be described as follows: 
1. Pre-Research 
Before the researcher conducted the research implementation, the 
researcher did pre-research observation to SMP Ta‟mirul Islam 
Surakarta to know the English teaching and learning process of first 
grade. Based on the pre-research observation, the researcher found the 
problems  during the English teaching learning of first grade. The 
students faced difficulties in vocabulary such as: 1) they difficult 
remember the meaning of words, 2) they difficult to spell the 
vocabulary correctly, and they difficult pronounce English word. 
2. Pre-Cycle Test 
The researcher also gave pre-test to know the student‟s ability in 
vocabulary mastery. The result of pre-test was that the students made 
so many mistake in vocabulary test, especially in translating 
vocabulary. 
When the researcher gave test to students of SMP Ta‟mirul Islam 
Surakarta, only one student that the passing grade. The lowest 
 
 
student‟s score was 2 and the highest student‟s score was 5,4. It 
showed that they were difficult in English. The score of test student‟s 
vocabulary mastery of the first year Junior High School in VII B as 
follow: 
Table 2. The result of score in pre-test (after observation) 
No NAMA 
NILAI 
(pre-test) 
1 A.N.A 6 
2 P M.P.P 6 
3 A.Z.A 6,4 
4 D.G.S 6 
5 J.A.R 6,4 
6 K.K 4,6 
7 D.A 6 
8 W.N.A.A.A 5,2 
9 R.A 6,8 
10 R.E.M 7,2 
11 L.Z.N 5,2 
12 M.A.A 6,8 
13 V.W.N 4,8 
14 N.S 4 
15 A.S.N 6,4 
16 M.Z.A 5,6 
17 N.K 6 
18 S.D.A.A 6 
19 M.M.K 4 
20 M.D.A 5,6 
21 M.R.A 3,6 
 
 
22 R.P.Y 3,2 
23 M.F.T 6,4 
24 L.M.A 6,4 
25 T.P.R 2 
 Mean  5,4 
 
B. The Implementation of Cycle 1 
The research implementation consists two cycles, each cycle consists of 
planning, action, observation, reflecting. Every cycle consists three 
meetings, and each meeting has opening, main activity and closing. Is was 
done on October 2016. Three were three meetings of the first cycle. The 
first meeting was carried out August 25th, while the second meeting was 
held on August27thand the third meeting was held on September 1th 2016. 
1. Planning Action 
Based on the observation and the result of the pre-test the researcher 
arranged the plan for the first treatment. The researcher prepared 
everything in learning process, like lesson plan, teaching material, and 
daily exercise. The researcher took themes of the narrative text about 
animal. 
2. Implementation the Action 
The implementation of the action was based on the teaching and 
learning activity stated on the lesson plan. There were three meetings 
in the first cycle. The implementation of each meeting is as follows: 
 
 
 
a) First meeting 
The first meeting was carried out on Thursday August, 25th 
2016. The duration of this meeting was 60 minutes. This class 
started at 08.20 a.m until 09.40 a.m. 
(1) Opening 
In the first session, the researcher started the lesson by 
saying assalamu’alaikum warahmatullahi wabarakatuh and 
good morning students! Then the researcher asked the 
students‟ condition and checked students‟ attendance by 
calling the students‟ name one by one. After that the 
researcher introduced the topic of the material that would 
given. In the first meeting the researcher gave materials about 
narrative text. The researcher gave the theme for narrativbe 
text that “Cinderella”. 
(2) Main activity 
This activity started by decided the students into 5groups, 
each group consists 4students. Each group got one copy of 
the text. The material was entitled Cinderella?. The 
researcher asked the students to listen the researcher read the 
text carefully. After that, the researcher asked for each group 
to read the text and the researcher asked the students translate 
the material into Indonesia by using dictionary. Then the 
researcher and the students discussed it together. 
 
 
The next, the researcher asked Tri puji read the first 
paragraph and the meaning, but she could not reed well. In 
second paragraph read by muhammad al. Like at the first 
paragraph, they could not read well the text. 
In first and second paragraph there were some repetition of 
difficult words. In the first paragraph there were new 
vocabulary that rerally stated in Indonesia. Because of the 
repetition, the students was easier to remember the word and 
that meaning. 
(3) Closing 
Before closing the class, the researcher asked the students 
about the materials that have not understood yet. The students 
understood all of material which researcher gave that day. 
after that the researcher gave a brief conclusion about the text. 
Then the researcher motivated and the researcher explained 
that the next material for the next meeting was still same. The 
researcher said thanks to them then researcher closed the 
meeting by saying wassalamu’alaikum warahmatullahi 
wabarakatuh  and good bye. 
b) Second meeting 
The researcher conducted the second meeting on Saturday 
August, 27th 2016. Duration of the meeting 60 minutes. This 
meeting was start at 09.40 a.m until 10.20 a.m. 
 
 
(1) Opening 
The researcher started the lesson by saying 
assalamu’alaikum warahmatullahi wabarakatuh and good 
morning students!  Then the researcher asked one of the 
students about list of vocabulary that had been studied at the 
previous meeting. All of the students tried to remember the 
previous material, and the previouse meeting is Cinderella. 
(2) Main Activity 
This step started by asking the students about the 
previous material at the last meeting. The material of this time 
was same as with the mateial at the first meeting. It continued 
from the second paragraph, it was the last paragraph. The 
researcher asked one of the students to read the text. After 
that, all of students tried to translate it. They looked for the 
difficult word. After that the researcher and the students 
disscused it together. Students made a list of vocabulary that 
had been studied. In this meeting, the researcher gave the 
synonyms or the antonyms of some vocabulary. For example: 
„good><bad‟, „large><small‟, „beautiful=pretty‟. 
After finish to disscused the material, the researcher 
asked to the students about the material that have not 
understood yet, and the students understood about the 
material. After that, the researcher asked student to read the 
 
 
result of translation, when he read the text the bell was 
ringing. It means the researcher should end the lesson that 
day. 
(3) Closing 
The last activity was closing, the researcher remainded the 
students to learn about the text at home, because the next 
meeting there would be a test. Today, the researcher and the 
students repeated the material which has learnt in previous 
day. the researcher asked the leader of class to leading the 
prayer before go home. The researcher said thanks to them 
and closed the class. 
c) Third Meeting 
The third meeting was held on thursday September, 1th 
2016. The duration of this meeting was 60minutes. This meeting 
was start at 08.20 a.m until 09.40 a.m. 
(1) Opening 
The researcher started the meeting by saying 
Assalamua’alaium warahmatullahii wabarakatuh and good 
morning class! After that the researcher checking the student‟s 
attendance, while the researcher asked their conditions. 
(2) Main Activity 
In the third meeting, the teaching and learning process were 
focused on reviewing to the previous meeting and doing a test. 
 
 
In this meeting, the researcher announced that they are going 
to work individually. The researcher provided test to the 
students to test the understanding the students during teaching 
and learning process. In previous meeting the researcher 
informed that this day the researcher would review the 
materials of first and second meeting theb the researcher gave 
the test 1. The test 1 would be used to know the students‟ 
improvements. The test 1 was conducted in 60 minutes which 
is included 45minutes for written test and 15 minutes for 
pronunciation test. At 10.00 o‟clock the bell was ringing, the 
students run to enter the class and prepare the next lesson, but 
after a while the teacher gave information by microphone 
which that day the students will go home early. The bell was 
ringing to ended the lesson today. 
(3) Closing 
The researcher gave a support to the students and spirit or 
motivation. After that the researcher closed the class and said 
see you and Wassalamu’alaikum warahmatullahi 
wabarakatuh. 
3. Observing the Action 
The researcher observed all activities of teaching learning 
English vocabulay process. 
 
 
 
a) First Meeting 
In this meeting, the researcher came to class VII B. The 
students looked very enthusiastic. In beginning of the meeting, 
students looked very happy because they found a new teacher and 
new nuance in their study English. First session, the researcher 
introduced herself to the students, and then the researcher called 
the student‟s name one by one. In that day, the all students 
attended the class. The researcher checked the students‟ 
attendance by calling the students‟ name one by one at the same 
time she wanted to recognize the students‟ name. There were 25 
students in VII B, consists of 13 girls and 12 boys. Then the 
researcher gave motivation to the students in order that they 
become the diligent students, also the researcher gave 
brainstorming about the important thing when studied English. 
b) Second Meeting 
In the second meeting, the students were more active than 
the first meeting. Before starting the lesson, the researcher greeted 
and checked the students‟ attendance list. All the students were 
present. In the second meeting the researcher used same meeting 
“Cinderella”. The stuents look anthusiastic when the researcher 
about the story. The students read some the result of the 
translation. 
 
 
The researcher continue to dicussed the material which 
have not finished yet in the first meeting. And the students listen 
carefully. During the learning process the students listen their 
friend read the story, they looked afraid if the researcher asked 
them to read the next paragraph. In closing the researcher read the 
translation of the text. 
c) Third meeting 
In third meeting the students looked so serious and silent, 
because today would be started the test 2 of the end of cycle 1. 
The researcher started the meeting by greeting the students. 
Before starting the lesson, the researcher checked the students‟ 
attendance list. All of students were present. Then the researcher 
asked the students‟ conditions. Like the meeting before, the 
researcher always gave motivation and asked the students what 
felt today. It was because the researcher wanted to create a good 
atmosphere to encourage the students to access unit before face 
the test. 
Table. 3 The students‟ score of pre-test and test 1 
No NAMA 
NILAI 
 
Pre-test  Post-Test 1 
1 A.N.A 6 6,4 
2 P M.P.P 6 6 
3 A.Z.A 6,4 6,4 
 
 
4 D.G.S 6 6 
5 J.A.R 6,4 6,4 
6 K.K 4,6 5 
7 D.A 6 6,2 
8 W.N.A.A.A 5,2 5,2 
9 R.A 6,8 6,8 
10 R.E.M 7,2 7,2 
11 L.Z.N 5,2 6 
12 M.A.A 6,8 6,8 
13 V.W.N 4,8 6 
14 N.S 4 5,2 
15 A.S.N 6,4 6,4 
16 M.Z.A 5,6 6 
17 N.K 6 6,4 
18 S.D.A.A 6 7,2 
19 M.M.K 4 5,2 
20 M.D.A 5,6 7,2 
21 M.R.A 3,6 5,2 
22 R.P.Y 3,2 5,2 
23 M.F.T 6,4 7,2 
24 L.M.A 6,4 6,4 
25 T.P.R 2 5,2 
 Mean  5,4 6,12 
 
4. Reflecting the Action 
Based on the observation done, the researcher got some important 
result dealing with the application story telling in improin vocabulary 
mastery in the cycle 1. There is an improvement on the students‟ 
vocabulary mastery in general, compared with the data obtained from 
 
 
the pre-test score. The important part of vocbulary matery, spelling, 
pronunciation, understanding the words meaning, and using the words 
in a context displayed a progess. It could be seen from their 
participations. They were enthusiastic in answering the questions. 
Also they tred to translate the text used an appropriate meaning. 
In readingthe text, the students found difficulties to pronounce the 
words correctly. As we know, English is different in spelling and 
pronunciation. The other problem was the students were not confident 
to read the text or ask the teacher. Sometimes the class was so noisy, 
they preferred talking with theiir friend to studying the material. 
Analyzing the result of the test, the mean score of pre-test is 5.4 
and the mean score of the best is 6. From 25 students in VII B, there 
are just 4 students who scored more than 7 and 21 students who failed, 
the increase of pre-test and post-test 1 is 30%. It indicates that the 
students‟ vocabulary mastery inncreased but it had not satisfied yet. 
 
C. The Implementation of Cycle 2 
Based on the problems found in cycle 1, it could be concluded that 
the researcher needed to revise the plan and applied it in the following 
cycle. Actually, there were three meeting in this second cycle. The first 
meeting was cerried on Thursday August, 25th 2016 and second meeting 
was on Saturday august, 27th 2016. 
 
 
 
1. Revising the Planning 
Based of the result of implementation and the test 1 score in 
cycle1, the revised action was conducted in cycle 2. The plan in cycle 2 
focused more on pronunciation and using words in sentences as well as 
improving students‟ behavior from passive to be more active. 
In this part the researcher still used short story abput narrative text. 
The researcher also directly guiding to minimize the students‟ problem 
in pronunciation and using the words in the context. In addition the 
researcher drilled about how to use words based on the context of the 
sentences. 
2. Implementation the Action 
The implementation of cycle 2 was revised based on the reflection 
of cycle 1. To minimize the problem in handling the class, the 
researcher gave motivation to the students and suggested them that 
English is fun. 
1) First meeting 
The frst meeting was carried out in September, 3th 2016. This 
meeting start at 08.20 a.m. the duration of this meetingwas 60 
minutes. 
a) Opening  
The researcher started the meeting by saying Assalamu’alaikum 
warahmatullahi wabarakatuh. The researcher cheecked the 
student‟s attendance while asked the student‟s condition. After 
 
 
that the researcher told about the material that would be 
studied. 
b) Main Activity 
The main activity was intended by distributing the copied 
material. The material for the first meeting was telling about 
Maling Kundang. After that the researcher asked one of the 
students to read the text. One of the students read the first 
paragraph. The students still made a mistake in spelling the 
word and pronunciation, so the researcher gave the correct one. 
Then, the students found out the difficult words, and looked for 
the words in the dictionary. The researcher and the students 
discussed it together. Then, they matched the words meaning in 
the context of the text. 
 To improve students‟ understanding about the words 
meaning, the researcher guided the students to find out the 
synonym or the antonym some words. Also the researcher 
explained that in English a word could have multiple meanings, 
and the meaning of the word depended on the context of the 
sentences. 
 The researcher asked the students to make a list about 
vocabulary. Actually, there are repetitions in the short story and 
it is an efficient way to improve memorization. 
 
 
 
c) Closing 
In this activity the researcher asked the students about the 
problem faced in the teaching learning process. Then, she gave 
a motivation by giving assumption that English is easy also it 
is really important as the word language. Finally, the 
researcher closed the class by saying good bye and 
Wassalamu’alaiku warahmatullahi wabarakatuh. 
2) Second Meeting 
The second meeting was carried out on September, 8th 2016. The 
second meeting was started at 09.40 a.m. until 10.20 a.m. The 
duration of this meeting was 60 minutes. 
a) Opening 
The researcher started the class by saying assallamu’alaikum 
warahmatullahi wabarakatuh and good morning class! then 
researcher checked students‟ attendance. 
b) Main Activity 
The researcher asked the students to open their previous 
material, because this second meeting still used the same 
material, Malin kundang story. As the previous meeting, the 
researcher asked one of the students to read the text. The 
researcher and the other students listened is carefully. But the 
students was still embarrased to read the text so the spelling 
was not clear. The researcher gave the correct one. 
 
 
Next, the students looked for the difficult words. The 
students made a list and found the meaning and how to spell it. 
After that the students and the researcher discussed it together. 
The researcher gave the correct meaning based on the text. 
Actually, some of students were able to match the words with 
the context of the sentences. 
The students tried to understand every word, so they did not 
only remember but also comprehend. Finally, the time was out 
and before closing the class the researcher made a preview 
about the vocabulary that had been studied. It was satisfied, 
because students have a high desire to join the class. 
c) Closing 
The researcher gave a motivation to students, to be better and to 
study about the material today. Then, the researcher cllosed the 
class by saying wassalamu’alaikum warahmatullahi 
wabarakatuh and see you. 
3) Third Meeting 
The third meeting was held on September 10th 2016. This meeting 
was start at 08.20 a.m. until 09.40 a.m. 
a) Opening 
This meeting was started by an opening. The researcher opened 
the class by saying assalamu’alaikum warahmatullahi 
 
 
wabarakatuhthen the researcher checked students‟ attendance 
and asked their conditions. 
b) Main Activity 
In this meeting, the researcher conducted text 2. The test 
consists of twenty five numbers for written test and it was 
conducted in 90minutes for doing the test and 30 minutes that 
remaining to disscuss the homework. 
c) Closing 
The researcher told about the research and about students‟ 
cooperation, because there was the last meeting for teaching 
learning process. Then they said Thank you. Finally, the 
researcher closed the class and said see you next time and 
wassalamu’alaikum warahmatullahi wabarakatuh. 
3. Observing the Action 
The researcher observed all teaching learning English vocabulary 
process. 
1) First Meeting 
In first meeting in cycle 2, the researcher used different story. The 
researcher used story entitle with “Malin Kundang”. This story is 
easier to imitate the pronunnciation because the words are familiar 
and easier to listen so they culd write the words. The researcher 
gave the printed text directly so they read and found the meaning 
directly. The students read the story together without difficulty. 
 
 
2) Second meeting 
In the second meeting, the researcher used same story. In this 
meeting, the researcher asked to students to make vocabulary list 
and found the difficult word to discussed with the researcher. After 
the students and the researcher discussed together then researcher 
gave correct meaning based on the text. Then, in making sentences, 
the researcher guided the students to make sentences based onn 
their mind. 
3) Third meeting 
In the last meeting, the students were more readiness to get test 2. 
They were enthusiastic to do their test. In answer the question, they 
were better than previous test. They got better score than test 1. 
  Table 4. The students‟ score of test 1 and test 2 
No NAMA 
NILAI 
 
Pre-test  Test 1 Test 2 
1 A.N.A 6 6,4 7,2 
2 P M.P.P 6 6 7,2 
3 A.Z.A 6,4 6,4 7,2 
4 D.G.S 6 6 7,2 
5 J.A.R 6,4 6,4 7,6 
6 K.K 4,6 5 7,2 
7 D.A 6 6,2 7,2 
8 W.N.A.A.A 5,2 5,2 7,2 
9 R.A 6,8 6,8 7,2 
10 R.E.M 7,2 7,2 7,6 
 
 
11 L.Z.N 5,2 6 7,2 
12 M.A.A 6,8 6,8 7,2 
13 V.W.N 4,8 6 7,6 
14 N.S 4 5,2 7,2 
15 A.S.N 6,4 6,4 7,2 
16 M.Z.A 5,6 6 7,2 
17 N.K 6 6,4 7,2 
18 S.D.A.A 6 7,2 7,2 
19 M.M.K 4 5,2 7,2 
20 M.D.A 5,6 7,2 7,2 
21 M.R.A 3,6 5,2 7,6 
22 R.P.Y 3,2 5,2 7,2 
23 M.F.T 6,4 7,2 7,2 
24 L.M.A 6,4 6,4 7,2 
25 T.P.R 2 5,2 7,2 
 Mean  5,4 6,9 7,2 
 
4. Reflection of the Research 
After anaylizing the observation, actually the researcher found 
some differences. The differences showed in the teaching learning 
process of the cycle 1 and cycle 2. 
The activity in the cycle 2 was good. Everything ran well. It could 
be shown when the students joined the class. Firstly when the 
researcher asked the students to read the text, they were confident in 
reading the text, althogh their spelling and pronunciation were still bad. 
In the next meeting students‟spelling improved step by step. Then when 
the researcher asked the students to look for the difficult words, they 
 
 
were so active and brave to ask the researcher about the meaning if they 
did not understand. At the cycle 2, they brought a good dictionary by 
their own initiative. In indicated that they were interested in joining the 
class, and they wanted to be active so they brought dictionary. The 
increase of pre-test and post-test 1 is 30%, the increase of post-test 1 to 
post-test 2 is 20%. That the increase of pre-test to post-test 2 is 50%. 
The researcher also could hold the class better that at the cycle 1. 
Although there were the students who made noises and disturbed their 
friends, it was not a great matter. The researcher also guided the 
students in doing their task well. 
Moreover, the researcher also managed the time in order to make 
the lesson effective. The effective time was good because the researcher 
could do many works and transfer the knowledge maximally. It meant 
that the researcher used the time effectivelly, so she had many time to 
explain and given much information about the words meaning. 
 
D. Discussion of the Research 
Considering the result in the two cycles, the researcher discusses 
some points that related to the improving vocabulary mastery using story 
telling in improving vocabulary mastery. In this case the researcher found 
the strengths as follow. 
Firstly, it is about the implementation of story telling i improving 
vocabulary mastery. Actually, the implementation of story telling was so 
 
 
simple. The students got story telling i each cycle. Then the researcher 
asked one of the students to read the text.it is aimed to improve students‟ 
spelling and pronunciation. The researcher also guided the students 
directly, so the researcher would know where the mistake was. Then,the 
students found out the difficult words and look for the meaning with the 
words in the context. Then the researcher and the students discussed it 
together. The students made a list of vocabulary, they wrote it in their own 
book. It could be don in many ways: while listening or reading, writing, 
students could discuss with others or the teacher. It is supported by Nation 
(2001: 63) who states that the first process encoring learning is noticing, 
that is giving attention to an item. The researcher gave an explanation  
about the appropriate meaning. To make the students understand more 
about the meaning the researcher gave synonyms or antonyms of some 
words. It had been done at the first and second cycle. Also, it was useful to 
the students to enrich their vocabulary. That was all about the 
implementation of story telling in improving vocabulary. There was a 
noticing, explaining from the teacher, and vocabulary expansion. 
Secondly, it is about the discussion of the impact of using story 
telling in improving vocabulary mastery for seventh grade students of 
SMP Ta‟mirul Islam Surakarta. The students knew more about the 
meaning of words. Actually, in story telling there is a vocabulary 
expansion, it is a certain activity to help students expand the vocabulary 
use. Vocabulary expansion could be found when the researcher gave the 
 
 
antonym or the synonym of a word? Then, the researcher gave the 
explanation about the synonym or the antonym. For example the antonym 
of „good‟ is „bad‟. So it is useful to improve students‟ vocabulary. 
Vocabulary expansion of words make the students understand about the 
meaning of word also add their vocabulary enrichment. 
Another impact in using story telling is that students felt aesy in 
remembering the words. It could be occurred because in story telling there 
was a repitition. Some words were written more than once. So, when the 
students found the words that it was written more than one in some 
sentences even in other paragraph,  unconsiously they would try to 
remember the words again. 
The next discussion is about the factors which influence the 
success or failure of using story telling. Based on the research that has 
been done, the researcher found about the problem also the factors that 
determinded the success of using story telling in improving vocabulary 
mastery. The first factor isabout student‟s motivation. At the first meeting 
in the cycle 1, the students did not have a high motivation. They ignored 
the lesson, it could be seen from their behaviours. They did not pay 
attention to the teacher. Of course, it was be an abstacle in applying the 
lesson. So the first meeting was not good, the goal was not totally 
achieved. Then the next meeting the researcher gave a motivation, by 
telling how important English in the world, and suggested them that 
 
 
English was easy and fun. Finally, the students had a high motivation in 
following the meetings. 
From the explanation above it can be concluded that story telling is 
really easy to apply and it is so effective. Using stoytelling in improving 
vocabulary mastery gave a positive impact to the students. Actually the 
factors influencing the success or the failure in improving vocabulary 
mastery depended on how we handle it. It means that when we faced the 
problem as an obstacle we should change it to be the supporting factors. 
1. The strength and weakness of using story telling 
a) Cycle 1 
1) Strength 
After doing research the researcher found that story 
telling in teaching larning English vocabulary have many 
advantages. The strenghts in teaching learning process are: 
a. There was an improvement of students‟ vocabulary 
mastery. It was shown from the result of the score of test 1. 
The mean in pre-test was 5,4 and the mean of test 1 was 
6,12. 
b. Implementing story telling in teaching and learning process 
attacted the students‟ attention. Students were more 
interested and more motivated in theteaching learning 
process. Students in teaching learning process. 
c. Students were more memorable of new words. 
 
 
The students were more memorablein remembering new words  
from the repition word of story. 
2) Weakness 
a. Some students were still confused to pronounce the words. 
Some of them were difficult to pronounce the word of the 
story. 
b. The students still made mistakes in using words in the right 
context. It was shown from the result of the test 1, the score 
in making sentences impproved but it was not satisfying. 
b) Cycle 2 
1) Strenght 
a. Task based media could help the students easier in the 
process translating the text. 
b. There was imrovement of mean score between test 1 and 
test 2. 
c. The application of story telling can increase students‟ 
vocabulary. 
d. The students got easier using word in sentences. 
2) Weakness 
a. The lenght of story be considered, because if story is too 
long the students will be getting bored. 
b. Some students seem still embarrased to read the story in the 
class. 
 
 
CHAPTER V 
CONCLUSION, IMPLICATION, AND SUGGESTION 
 
A. Conclusion 
Using story telling text as a media in learning process, the students 
were not only required to remember each words, but also expected to master in 
understanding whole the meaning based on the context.  Many students with 
reading problems have poor vocabularies, and the gap between the 
vocabullaries that they need over time.  
Therefore, the vocabulary knowledge also influences someone‟s skill 
when students learn a language, especially reading skill. The mastery of 
vocabulary can support them speaking when they are communicating to 
people. Students who read the story can translate the meaning to develop a 
sense of language, and often a love of language skills that will be a benefit all 
through their lives. 
Unfortunately, lack of vocabulary knowledge will result in lack of 
meaningfull communication. It will influence the other language skills, such as 
speaking, listening, writing, and reading skill. 
Having conducted the research, story telling was able to improve the 
quality of English teaching and learning process, especially of vocabulary 
mastery. Using story telling in improving vocabulary mastery the students 
more easily to understand the words meaning and use the words based on the 
context. The students also become active, more motivated, more interested, 
 
 
and more enthusiastic in following teaching learning process, so the situation 
in the class alive. The success can be seen from the category of test; 1) The 
category of pre-test students score  was 5,4. 2) The category post-test 1 
students score was 6,12. 3) The category of post-test 2 students was 7,2.The 
increase of pre-test and post-test 1 is 30%, the increase of post-test 1 to post-
test 2 is 20%. That the increase of pre-test to post-test 2 is 50%. 
Based on result of the test, it shows that there is an improvement of 
students‟ vocabulary mastery. Using story telling makes the students be 
active; they know more about words meaning also, how to put the words 
based on the context. In conclusion, story telling can be as problem solving 
for learning vocabulary. 
 
B. Implication 
Using story telling is really effective in teaching and improving 
vocabulary mastery. Students not only improve their vocabulary but also they 
understand about the culture in the story. Students know about the words 
meaning and the antonym or the synonym of some words. Students also know 
about multiple meaning, and how to put the words based the context of 
sentences. It can be applied to all ages of the learners as long as the story is 
appropriate. Hences, it is suggested to be the reference for the teachers‟ 
training, since it constitutes one of the effective media that can be applied 
easily. 
 
 
Beside the result of the test, there are some impact in using authentic 
short story. First, the students know more about the words meaning, because 
there was a vocabulary expansion. Second, students are easy in remembering 
the words meaning, because there was a repetition in reading story. 
Students‟ motivation becomes one of the factors that influences the 
success or failure of the research. High motivation will increase students‟ 
desire in studying English. If they fall in love with English, they will be easier 
to accept the knowledge. 
 
C. Suggestions 
After conducting the research and obtaining the conclusion, the 
researcher would like to put some suggestions: 
1. For English teacher 
Before conducting teaching learning process, we should able to 
recognize our students‟ characteristic and about their problem in learning 
vocabulary. So we can choose an approriate media to teach them. The 
teacher should be creative to use various media in teaching vocabulary 
mastery. The English teachers are suggested to use story telling in 
teaching vocabulary mastery because it can improve students‟ vocabulary. 
An appropriate story can improve students‟ motivation and interest. 
2. For the students 
Students expected active in following the class. In learning vocabulary 
mastery it needs an appropriate dictionary, because there are so many 
 
 
multiple meanings, so the students should bring an appropriate dictionary. 
Also the students are hoped to keep their desire when following teaching 
learning process. The students also keep an assumption that English is 
easy and just try and try, never give up. 
3. For other researcher 
This study focuses on improving vocabulary mastery story telling uses 
in teaching seventh grade students of SMP Ta‟mirul Islam Surakarta. The 
researcher hopes that the finding of the study will be useful for the other 
researcher in the future reseach. However, this media needs more 
development and considering with the situation at the future. 
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APPENDIX 
 
 
 
 
 
 
 
 
 
 
 
 
 
FIELD NOTE 
 
Number : 1 
Time  : Thursday, 17
th
 March 2016 
Place  : VII-B class of SMP Ta‟mirul Islam Surakarta 
Object  : Observation 
The bell was ranging. It was time to enter the class. The teacher and the 
researcher entered the class. The students appeared noisy and prepared to study 
English lesson. Mrs Tina opened the class by salam and greeting. She explained to 
the students that there was researcher who wanted to do research in VII-B class. 
The teacher also told that the researcher would give interview to the students in 
that day. 
In that opportunity, the researcher began to introduce herself and explained 
what the purpose of the researcher came to that class. After explained to the 
students, the researcher did interview to the students. The interview was about the 
students experience in learning English. The researcher was not forgetting to 
inform that next meeting would study about narrative text. The researcher then 
closed the meeting in that day by greeting and gave motivation to the students. 
 
 
 
 
 
 
 
 
 
 
 
 
FIELD NOTE 
 
Number : 2 
Time  : Thursday, 25
th
 August 2016 
Place  : VII-B class of SMP Ta‟mirul Islam Surakarta 
Object  : Pre-test 
In second meeting, the researcher would give pre-test to the students. Before 
the researcher started the lesson, many students were busy by themselves. They 
were not appearing already to start the lesson. Then the researcher asked them to 
sit down and start the lesson. The researcher started by greeting, asked their 
condition, and checked their attendance. 
The main activity was started by informed the aims of the English learning 
and material that would be given. In that day, the researcher gave material about 
narrative text. Then, the researcher asked them to read a narrative text by the 
theme “Cinderella” as a pre-test. In doing the test, the researcher found problem 
that faced by the students. One of them was the difficulties to translate the 
Indonesia word into English. So, the researcher helped them to translate what 
word that they asked. 
The end of lesson, the researcher asked the students to submit the test. The 
researcher also informed to the students to bring dictionary in the next meeting. 
Then, the researcher concluded the lesson in that day, said thanks for their 
participation, and continued by close the lesson. 
 
 
 
 
 
 
 
 
 
FIELD NOTE 
 
Number : 3 
Time  : Saturday, 27
th
 August 2016 
Place  : VII-B class of SMP Ta‟mirul Islam Surakarta 
Object  : Implementing of Storytelling 
The third meeting was held on Saturday, 27
th
 August 2016. The researcher 
started the lesson by greeting, asked their condition, and checked the students‟ 
attendance. Then, the researcher gave motivation before the researcher moved to 
the main activity. The researcher explained the material that would be learned in 
that day. The material was implementation of storytelling. 
The researcher started the main activity by review the material about narrative 
text. Then, the researcher explained the storytelling. In explaining the storytelling, 
the researcher asked one of students to read the text. After that, all of students 
tried to translate it. They looked for the difficult word. Students made alist of 
vocabulary that had been studied. after that the researcher and the students 
discussed it together.then the researcher asked to the student about the materials 
that have not understood yet, and the students understood about the material. Then 
the researcher gave the exercise, they do the exercise well. After that the 
 
 
researcher discussed with students about the exercise until bell was ringing. 
Before the researcher closed the activity that day, the researcher informed to the 
students that next meeting would be a test. The exercise that gave as a homework 
and would be correction in next meeting. Then the researcher closed that activity 
by saying thanks and salam 
 
 
 
 
 
 
FIELD NOTE 
 
Number : 4 
Time  : Thursday, 1
th
 September 2016 
Place  : VII-B class of SMP Ta‟mirul Islam Surakarta 
Object  : Review and Post-test 1 
On Thursday, 1
th
 September 2016 was the fourth meeting. In that day, the object 
was reviewing and post-test 1. As usual, the researcher started the meeting by 
greeting, asked the students condition, and checked their attendance. In previous 
meeting the researcher informed that this day the researcher would review the 
materials of first and second meeting then the researcher gave a test 1. The test 1 
would be used to know the students‟ improvements. The test 1 was conducted in 
60 minutes which is included 45 minutes for written test and 15 minutes for 
pronunciation test. After the students have finished doing test, the researcher 
asked one of student to collect the worksheet.  
 
 
The researcher closed the activity that day by saying thanks and salam and also 
always support and giving motivation to the students. 
 
 
 
 
 
 
 
 
 
 
FIELD NOTE 
 
Number : 5 
Time  : Saturday, 3
th
 September 2016 
Place  : VII-B class of SMP Ta‟mirul Islam Surakarta 
Object  : Implementing of Storytelling cycle 2 
The fifth meeting was conducted on Saturday, 3
th
 September 2016. The researcher 
started the lesson by greeting, asked the students condition, and checked their 
attendance. In that meeting, the researcher informed to the students about the 
material in that day. The activity was review about narrative text and storytelling. 
The researcher tried to check their understanding about both of them. 
 
 
In that meeting, the researcher used different story. The researcher used the story 
entintled with “Malin Kundang”. This story is easier to imitate the pronuntiation. 
The main activity was intended by distributing the copied material. The material 
for the first meeting telling about Cinderella. After that the researcher asked one 
of the students to read the text. One of students read the first paragraph. The 
students still made a mistake in spelling the word and pronunciation, so the 
researcher gave the correct one. Then, the students found out the difficult words, 
and looked for the words in the dictionary. The researcher and the students 
discussed it together. Then, they mathched the words meaning in the context of 
the text. 
To improve students‟ understanding about the words meaning. The researcher 
guided the students to find out the synonyms or the antonym some words. Also 
the  researcher explained that in English a word could have multiple meanings, 
and the meaning of the word depended on the context of the sentences. The 
researcher asked the students to make a list about vocabulary. Before closing the 
class, the researcher nd the students made a conclusions and a summary of the 
material today. The more active than before. 
 
 
FIELD NOTE 
 
Number : 6 
Time  : Thursday, 8
th
 September 2016 
Place  : VII-B class of SMP Ta‟mirul Islam Surakarta 
Object  : Post-test 2 cycle 2 
The sixth meeting was conducted on Thursday, 8
th
 September 2016. Here, the 
researcher focused on the post-test 2. The post-test consists of twenty five 
 
 
numbers for written test and five numbers for pronunciation test. It was conducted 
in 90 minutes which is included 60 minutes for doing the test  and 30 minutes 
remaining to discussed the homework that researcher gave and before close the 
lesson the researcher give a pen to each student and give a poster “B Class” as a 
souvenir. 
The researcher ended the research by saying a lot of thanks for  the students grade 
VIIB who had already become so cooperative to become my research object. The 
researcher also apologized whether made many mistakes. The researcher closed 
the meeting by saying hamdalah together, and salam ended wassalamu‟alaikum 
warahmatullahi wabarakatuh. 
 
 
 
 
 
 
 
 
 
 
 
 
OBSERVATION SHEET 
 
No. Statements 
Cycle 1 Cycle 2 
Yes No Yes No 
 
 
1 Teacher prepared the material well √  √  
2 Teacher asked about narrative  √  √  
3 The teacher explain about storyteling √  √  
4 Teacher can be conditioned classroom  √  √  
5 Teacher use time effectively  √  √  
6 Teacher being friendly to the students  √  √  
7 Teacher provide an evaluation after lesson  √  √  
8 Teacher asks student difficulties  √  √  
9 Students pay attention to the teacher √  √  
10 Students pay attention teacher‟s 
explanation  
√  √  
11 Students understand teacher‟s explanation  √  √  
12 Students become more active during 
lessons  
√  √  
13 Students answer the question correctly  √  √  
14 Students are noisy during the lessons   √  √ 
15 Students get bored during the lessons  √  √ 
 
 
 
 
 
 
STUDENTS’ LIST OF VIIB CLASS 
 
 
No. Names 
Gender 
Male Female 
1 A.N.A  √ 
2 P M.P.P  √ 
3 A.Z.A √  
4 D.G.S √  
5 J.A.R  √ 
6 K.K  √ 
7 D.A  √ 
8 W.N.A.A.A  √ 
9 R.A  √ 
10 R.E.M √  
11 L.Z.N  √ 
12 M.A.A √  
13 V.W.N √  
14 N.S √  
15 A.S.N √  
16 M.Z.A √  
17 N.K  √ 
18 S.D.A.A √  
19 M.M.K √  
20 M.D.A √  
21 M.R.A √  
22 R.P.Y √  
23 M.F.T  √ 
224 L.M.A  
√ 
 
 
225 T.P.R  
√ 
Male : 13 students 
Female : 12 students 
 
STUDENTS’ ATTENDANCE LIST OF VIII-A CLASS 
No  Name  August  September  
25 27 1 3 8  
1 A.N.A √ √ √ √ √ √ 
2 P M.P.P √ √ √ √ √ √ 
3 A.Z.A √ √ √ √ √ √ 
4 D.G.S √ √ √ √ √ √ 
5 J.A.R √ √ √ √ √ √ 
6 K.K √ √ √ √ √ √ 
7 D.A √ √ √ √ √ √ 
8 W.N.A.A.A √ √ √ √ √ √ 
9 R.A √ √ √ √ √ √ 
10 R.E.M √ √ √ √ √ √ 
11 L.Z.N √ √ √ √ √ √ 
12 M.A.A √ √ √ √ √ √ 
13 V.W.N √ √ √ √ √ √ 
14 N.S √ √ √ √ A √ 
15 A.S.N √ √ √ √ √ √ 
16 M.Z.A √ √ √ √ √ √ 
17 N.K √ √ √ √ √ √ 
18 S.D.A.A √ √ √ √ √ √ 
19 M.M.K √ √ √ √ √ √ 
20 M.D.A √ √ √ √ √ √ 
21 M.R.A √ √ √ √ √ √ 
22 R.P.Y √ √ √ √ √ √ 
 
 
23 M.F.T √ √ √ √ √ √ 
24 L.M.A √ √ √ √ √ √ 
25 T.P.R √ A √ √ √ √ 
Note: 
S : Sick 
A : Absent 
I : Permission 
√ : Present 
 
STUDENTS’ SCORE OF PRE-TEST 
 
No NAMA 
NILAI 
(pre-test) 
1 A.N.A 6 
2 P M.P.P 6 
3 A.Z.A 6,4 
4 D.G.S 6 
5 J.A.R 6,4 
6 K.K 4,6 
7 D.A 6 
8 W.N.A.A.A 5,2 
9 R.A 6,8 
10 R.E.M 7,2 
11 L.Z.N 5,2 
12 M.A.A 6,8 
13 V.W.N 4,8 
14 N.S 4 
15 A.S.N 6,4 
16 M.Z.A 5,6 
 
 
17 N.K 6 
18 S.D.A.A 6 
19 M.M.K 4 
20 M.D.A 5,6 
21 M.R.A 3,6 
22 R.P.Y 3,2 
23 M.F.T 6,4 
24 L.M.A 6,4 
25 T.P.R 2 
 Mean  5,4 
 
 
STUDENTS’ SCORE OF POST-TEST 1 
 
No NAMA 
NILAI 
 
Pre-test  Test 1 
1 A.N.A 6 6,4 
2 P M.P.P 6 6 
3 A.Z.A 6,4 6,4 
4 D.G.S 6 6 
5 J.A.R 6,4 6,4 
6 K.K 4,6 5 
7 D.A 6 6,2 
8 W.N.A.A.A 5,2 5,2 
9 R.A 6,8 6,8 
10 R.E.M 7,2 7,2 
11 L.Z.N 5,2 6 
12 M.A.A 6,8 6,8 
 
 
13 V.W.N 4,8 6 
14 N.S 4 5,2 
15 A.S.N 6,4 6,4 
16 M.Z.A 5,6 6 
17 N.K 6 6,4 
18 S.D.A.A 6 7,2 
19 M.M.K 4 5,2 
20 M.D.A 5,6 7,2 
21 M.R.A 3,6 5,2 
22 R.P.Y 3,2 5,2 
23 M.F.T 6,4 7,2 
24 L.M.A 6,4 6,4 
25 T.P.R 2 5,2 
 Mean  5,4 6,12 
 
STUDENTS’ SCORE OF POST-TEST 2 
  
No NAMA 
NILAI 
 
Pre-test  Test 1 Test 2 
1 A.N.A 6 6,4 7,2 
2 P M.P.P 6 6 7,2 
3 A.Z.A 6,4 6,4 7,2 
4 D.G.S 6 6 7,2 
5 J.A.R 6,4 6,4 7,6 
6 K.K 4,6 5 7,2 
7 D.A 6 6,2 7,2 
8 W.N.A.A.A 5,2 5,2 7,2 
9 R.A 6,8 6,8 7,2 
 
 
10 R.E.M 7,2 7,2 7,6 
11 L.Z.N 5,2 6 7,2 
12 M.A.A 6,8 6,8 7,2 
13 V.W.N 4,8 6 7,6 
14 N.S 4 5,2 7,2 
15 A.S.N 6,4 6,4 7,2 
16 M.Z.A 5,6 6 7,2 
17 N.K 6 6,4 7,2 
18 S.D.A.A 6 7,2 7,2 
19 M.M.K 4 5,2 7,2 
20 M.D.A 5,6 7,2 7,2 
21 M.R.A 3,6 5,2 7,6 
22 R.P.Y 3,2 5,2 7,2 
23 M.F.T 6,4 7,2 7,2 
24 L.M.A 6,4 6,4 7,2 
25 T.P.R 2 5,2 7,2 
 Mean  5,4 6,12 7,2 
 
 
The Mean of Pre-Test 
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The Mean of Post Test 1 
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The Mean of Post Test 2 
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The researcher introduce of story telling 
 
 
 
 
The researcher in learning teaching process 
 
 
 
The researcher help the student to translate of the text 
 
 
 
 
The researcher read a loud the text narrative 
 
 
 
The Post-test 2 
 
 
 
The researcher giving students motivation 
 
